- ED 048 24¢ T TE 002 078

- “AUTHOR : Ducharme, Edward B, ; Eud Others
st s DITEE- - - The. Evasion Gf the Texti Invasion of the Textd -

e Agaln, Evasron of the Text' "The Eagle and the
TRt T MoleM.: The mffectlve Fallacy Rev=51te1.

*'1:770 - .
-~ ) ~23 po ‘ “
: Engllsh Recordsy NZO n3. p13 22 peb 1970, 21 nt
p103 12 0ct. 1970, and-w?1 n2. D57-9 De¢ 1970

EDRS Prlce MF-$0.65 HC Nat Avazlanle from EDRS.
*Formal*Cr1tmc1 S0, Hrstorlval Cr1t1c1sm, Imagerj.
’*therary k””IY31s, therary Penspectlve,
therature, *Poetrv, Poets, Qecondary Educatlon,
Byﬂbols~(L1terary), Taacher Educatlon, Teacher
-~ Improvement, *Textual’Cr1t1c1sm I : -
¥Eagie-and the Nole ' o

S ‘”T&feé_ﬁ‘iters debate whether Enallsh teacbers should
& op -external or

en internal crlterla nhen anaiy21ng and teachlng
erature. Each writeg liscusseés the meanlng of Elinor wylle"s poem,
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P thgn szﬂg blographlcavlcrltLCLSm and the cerpis of Wylievs. wo&k to
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;‘giseqpngary sources, hut on- the“confrontatlon:betueen reader and

- iterary- & Ga ' poen’ to 1ndlcate»where the irony
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( N ?x Our real quarel is thh the incessant superﬁcmlity ¢ - - " |
B R much classroom study of hterature—wnth, i) you- will, the-eva. - ] - B [
R ’ sion ot hterature represented :in too> many. classrooms Pe-- T -
- . spxte & decade -of ‘recomniendations:‘to' the contrary, many - - < - -t
R ~ $eachérs, continue o teach the dates amis places ag if these and - RN ! : RS
£ = _:mot. the: hterary works were the éssence -of oiir - sub;ect’ an: - - S
1 =3 " over-reliance on history and geography, a-preoccipation with = . - - i
D - +the:lives .of: the ‘poets; a:fascination mth the Ehzabethan»stage, e AN
| .3 coneern-with-definition-and’ memory work (the Petrarchian. - - R
: S| . 1sonnet,nthe hermc couplet,*the accepted définition. of . ﬁgm.es*of - <7
R ~sspeech)—these¢clutter ‘the. minds of :too miny - teachers and :
o S :students. alike: Intelhgently used ‘to gserve-the: interéstiof lit-. - o
DR | S erary: study, ‘they-can‘provide: needed Yools.and: understandmg. = = -
o © Forced:to:center stage, they. can only divert-attention, And: -~ - -~ f
R | - <center. stage‘“they 1o0. often occupy. ‘Far:more. frequently than e T -
R | .»_the classroom»m whxch young- peoplé:y were- learnmg—to-an ) 1
o 8 - R .sra*smgle text ‘with insight and ahxhty, we found- - =
R 7 -on-the superﬂcial. - -
e i Plp e e ‘Why, we_do-not: know. Our teachers -géem wwell school'" T
SO - - :modern . «Critical ‘approaches,. yet -seem - not‘ to use he
R S R ,proaches in: theix_actual -instruction. .’ ¢ -
E 2l oo - thatsss many of the methods of ‘attacking a htera, : == 2 -
s LT T veloped by ‘the-modexn-critics: -provide exciting’ approaches-for T
B | students ‘as: ‘well: ‘Have:- teschers,themselves ‘Jearned’ about_guch oo o0 : 3
-anproaches wlthout learmng to--use them? It doess:seem that:- SRS
- ;_xsome of the xmportant approaches to» modern :schola’rshipz - R - i
S “xng' are ot yetdzeing wzdely apphed in the: tschoolsl.1 = - - R
: . These reimarks-were part-of-a. sumimary. artlcle hlghhghtmg f~\~~t s]?
tlie findings.of the 'ty o-and-one—halfsyear study of:over 150~hlgh - o
schools in:4b5:states. In the. report considerable. attentlon wasdis » kb
= rected at the: teachmg of’thterature. The: ﬁndmgs were- ,scarcely RS S
(\ - comfortmg' for those advocatmg' the close study of GO :
l\ . Howeve -
S% - about the schools themselves is. m order.
5:,3 Y frhe “achools: Were-among-those -in the natmn whlch consust- .
- entl X roduce “Achxevement Award Winzers” in- the. Natxonal S |
| Oouncil’ ‘'of Teachers of English;contests. Statistics: preserited in T
& “% the repert show ‘that the teachiers in these schools have ‘betters--
: : Q T ] Study ot m.n School Eu:llshn Pmm - coum lullnlq. llsy. ii{
A e »EdwaM,R. Dmhamc g Dirictor wo[ the Mastor - Arts , :
U *Prom~ at Tnmw C’ollcyc, Waahmgton. DC. Hu~Wln luwc - g -
F N R | pca'rcldz.mathc “English Journal’- and “The: English Record,” and he: hal( ;
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. Dzsagree, o’ Uncertam about the assertron th‘at 4Tt is. Jnecessary

’ ‘«*questlon. L
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than-average preparatlony On: the~ basxs of ihe- total populatlon
-of Englrsh teachers, they perform better on, standardlzed tests;
‘they ‘bélong to:more: professlonal groups’ theya subscrxbe to more
gprofessronal -and scholarly Journals. In»lcrxef,s they were & group:
of .superior teachers by ‘stch- standards, .The compilers -of the {
report: felt that the secondary schools in: whlch they taughti |

" were: among the supenor schools'm the natlon. 2. - :

«««««

| ioourses they would hke to take. They placed courses ml the close 2 |
:.;readmg hterature {l:hlrd in. 1mportance the;'only other types of.‘ T
" Courses: rankmg hlgher m"then' »estxmate wers. those in. par- i
ticular. Jperiods ‘and' those in, l.terary criticisms Rankmg consid- |
: :'1erab1y Jower were' courses\ in' literary-surveys; genres; -and’ lit- *
:erature for-adolescents: Furthcr, wheii asked to- express Agree,

to- teach«'some hterature (prunanly poems ndushort stones) 1
, through closej textual analysrst to 1help the' student -develop- an ‘
appreclatlon of’ good hterature,” 83/5 percent *agreed Only” 8 7 :
percent dlsagreed the ‘rémainder were, of ‘cOUrse;: undecxded.
Cunously .enough;; «20 1 percent agreed with: the assertlon that'
“A critical and comprehensrve analysrs ofa ‘poem: will-do 3
 o: destroy the beauty than ‘it will to deve10p ita; hterary;apprer
-¢iation among students.”: Stxll, ‘the: background\of the: teachérs in
terms. of courses-and their ‘own stated: behefsun {he: unportanoei
-of cloge reading- should “have almost: guaranteed ‘that-these-teach-
ers would. have frequently used, sich: a. method: of mstructxon.
The- observers reported the: contrary:only occasxonally dld’*they/ _
gee. such teachlng. There ‘Was..Some; evxdence that, on«aoccaslon,

Advanced gourses-in; l.terature, onented around the indivtd-:“
ual téxt: and’ close analytlcal -stady, " are\ “ing xntrodueed in.
a few locatrons, andj not: xnfrequently, vprovidrng*thgtcon-i

text forssome of: the amost fexcxting teachnng observed Dy project
observers.' : 2
The: compilers :of. the. report ask one impbrtant question in-
thexr remarks:aboit theslack: of .closé eadm‘ If teachers have ,
‘been - educated: i the-processés themselves, a8t any*report they §
have been-«wby have close readmg expenence been: 5o ‘seldom: :
observed i ?’the classroom "4 The *report does not answer the

Because of my own mterest m» lose readmg as a vxable way )

|8, mwn ,8quire;and- ‘Roger K., Aiplebée;. A Study “of: En:lish Pronmvtn Seleeted l

" High: Sehooh Which :Conslstently *Fdueats Outstanding: Students=in’ English; Coomtlumﬁ
,sure Prolect No.,mc (Urbuna. lllinolt. Unlvenltrot lllino 1966). pp. Mt.‘ ;

/»~‘

- -close reading did:go ¢ on:in ‘the schicols: - « R ?lf"
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of studyxng literature and: -seven years of teaching hterature to
high 'school students thirbugh close. reading, I was 1ntrlgued by
the nnphcatlons of some of the questions raised in. the study.
Frankly, I.was less. sanguine than Squire aboiit the- teachers be-
ing ““well Schiooled in »modern critical -approaches,” -déspite the
~eV1dence contalned in. the study that teachers have had speclﬁc
~trammg in this area,

As & means of tentatlvely explormg this. situation, I. ‘gave an
£eXxereise in poetry analysis-in 1966-67 to. over-two hundred stu-
dents then in teacher preparatlon programs; All but fifteen of
’these were in M.A, ‘programs; the fifteen were in' their seniot
year'in a hberal arts institution. Most - of ‘these. students: had, to
‘be 1sure, classroom” €xperience beyond student teaching; ‘but the
rest. Were, at most, a ‘Semeéster away from teaching, Here were.
vpresumably brlght Students bemg trained to be Enghsh teach:
€rs; They were, - almost without- exceptron, graduates of liberal
arts colleges, ‘English maJors who had received what would
undoubtedly ‘be. regarded as a superior education, Could they
;read poetry?:

‘The:students. had forty-five: mmutes to-answer five- ‘quéstioiis
about. Ehnor Wyli¢’ s: “The. Eagle -and. the Mole,” 5 All of the
responses were wntten in class. sntuatlons, the stiudents ‘were
told that the exercise was.not going to count. towards a grade,
Thewname of theé-poet Was omitted (only six .stidents recognized
the: -author):.

“The. Eagle and the Mole” i 1s a poemn of moderate dxﬁlculty,
it currently ‘appears:in several. recently published anthologies de-
:smged for\hlgh school* students The assumptlon of the editors of
these - anthologles must. Pe; that, given some: guldance, the stu-
adents should be: able to understand: the. ‘poem.. The guxdance, of
xcourse, »would: xcome from ~‘people hke those ‘Who; wrote the
exerclse.'-? ;

A§: 1ndloated earher \all respondents had forty-ﬁve mlnutes

: to«answer the: questxons. ) :Some: th
time;: :yet. liigh ~school students taking' :
\Placemén ;En‘ nations:have bet een rty
\gght‘ \questions about &

N 'rnay \seem hke\ a short'

mg. thi exerclse:

: : ate some: \ru’dlmentary grasp-of ‘the poem; a far
>cry from understandmgnt sufhclently well-to

The. Ea :gle\ ‘and: the Mole-” N

re-merely ex-

CRR tegch;itftovothersa ‘
ARG The exerclse and the student responses are, not-’meant as ngxd.




h '.,: \the~poem NOT about the Jeagle and*the molet

b e O e g
PN T

‘ e e e - PO

g
scxentxﬁca]ly assessed data. Rather, they are intended. as a pre-
liminary reading of a. part of the present teacher educatlon

Ppopulation. Forty-ﬁve xmnutes»should ‘be: adequate 1 for students to:
-demonstrate some 1ns1ght into the poem:

The text of the**poem. together mth the questlons asked, ap-
pears: ‘below.

DIRECTIONS Read* the followmg' ‘poem several times -carefully.. Then,
in direct: and clear statements, answer -the- ‘questions. thet
:follow. Be sure to read all-of .the questxons before answer-
mg any: nof them £0:as to- avoxd answermg two questious‘
in ‘one: answer. (45 mmutes)

Avoid the reekmg herd,
- Shun’the. polluted-flock,
‘ - Live. like that stole-bird, -
- ,-4} “The: eagle«of the rock.

(P The huddled warmth of .ctowds. -
ST Begetstand fosters hate;
Pae - ‘He?keeps,- above ‘the cloudl,
oET AHuchﬁm\nohte.
L B When flocks are folded’
S And herdscto’the shelternrun, A

: If in- the eagle’s tuck .
“Your sinews. cannot»leap
Avoid the lathered. pack. .
Turn’ fromzthe steaming eheep.k

If you- would keep your soul’
‘From- spotted sight JOF: teound.
Live like. the- velvet. mole,
Go: burrow underground.

And" there hold mtercouue
With: roots of trees: and e%m

S
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1. Ljne 18: merks\e ehange m the tone of the poem.xHow doee it: ehenze at:
the"’t point?: R
1a. It you: were—-for purposee\ ,of pointingwout al change in the speaker’s:
tone-toeeparate ‘the: poem-int :two-parts,*where would; youxdo eo?

1b.. What do. . you: consider too he:.the basxe tone\of the poem? Demonetrete» .
eomexjustxﬂcation for - your ‘choles. . .

2 In whet ways;: does>the fpoet charaetenze ‘the” herd? What eonclueions do\
" you drawabout. the«h as:a result: 'of ‘the words used?’ = 5
8.4‘Consider the: exxstenoes <of the\ eagle and> the‘mole ‘a8, described in the:‘
T poem: Ie the existence ot the one to be preten'ed to the other? Explein.

]

Bk

Whnt wey of lite doee the %TOTAL poem implyﬁtor;menr Explain.
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man: the two extremes represented by ‘the eagle and the miole
and:ithe: life.of the herd whlking the earth that the others:shun.
While it may initially appear that Wyhe favors the eagle or the
mole to.any type of herd existence, it becomes apparent that :she:
1is. actually reJectmg the ways of life represénted by eagle. and
:mole, She:is indicating that.the third alternatlve, the life among
the herd,.is indeed the only viable one, that the herd’s way -of
life-may engender -hate, but it is the only life. possible to man
that offers.communication: and-love: It may: involve hate,-but:it.is
8 frisf{ that-one must take; the alternatives offered are negatlons
of life. .
o The questions were designed.to elicit some-broad: response. in-
~d1cat1ng ‘how -close: the students had: come: to.understanding-the:
- .poem. In all three versions of the first questlon it was: hoped
that the: students would: comment iipon the.general tone of irony
‘which ,pervades the: poem.. Even where students would: use the:
word: sdrcasm one would be: able. to sense that they had gone:
‘beyond the:literal. The. second question was meant to call atten-
tion to:both:the negative. and the positive- adjectives-and epithets:
-used in. comunctron with ‘the herd. In respondmg to the third
| - -question;. students: were -expected to see the ‘way of ‘life-of both:
-k - -eagle.and mole. -a8..equally sterilé,. The: forth. questlon focused
R :attention on the figurative-level rather than ‘the literal: meamng
f'of the poem, commentarv -about. the poem’s bexng -8 -geries.-of
rémarks on the ways.. of life possrble to:-.man was: antlcxpated.
‘Fmally, the ﬁfth questlon, 8. ‘summary kind -of question, was:
-aimed “at. havmg' students: see the poem:-as demandmg ‘involve-
'ment rather than Wrthdrawal that the kmd of “hfe” ascnbed

.....

In this poem, Elinor Wylie has posited three ways of life-for §

- (:broad anns of the questtons

~ -Some: comment about the- overall performance ofsstudents in
this exercise is m order pnor to a break-down mto separate.
general <students dlsplayed B poor understandmg of ‘the:, poem. o

‘While. ‘there was. httleﬁ attempt at “hard-data” keeping in the ;-
readwg of the: résponses, only “fifteen.. percent -of ‘the students S ¢ ]
S showed any understandmg of the “inherent: ‘ii‘“oii.vzof ‘the::poeim:
« &7 Al-the:cthers; inanswer after answer, wrote of the glories:of :
5 ...  thestoiceagle:and the virtues of the withdrawn mole. Everi:such:

.generahzatlons suggesttt‘he trend of the‘responses: that represent, ‘
- «the- overwhelmmg maJorlty of papers. e

{ . Im selectmg sample ‘answers;’ I .chose- those representative of')' Sv
{ .. the types of student responses given: The aim is'to give:the |
range of answers the queshons evoked not the? frequency. Sincekﬂ R

ﬂFEBRUARY, 1970 e 5 P . A
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most of the wrong answers were. essentially the same, T ge-

lected those which. seemed most representative.

The first.question; the:only one reviritten during“:'thentestiiigi,
was specifically- directed at eliciting somie remarks about ‘tone.
The poem achieves its effect largely through irony ; it was hoped.
that-early focusing of the students’ attention on tone would help
\the'm;st"a,rt\,jp the right direction, Often, students did not- write
of tone:at all; It was.apparent—at least: among ~thg3e.-studen,tg-‘-~
that:the problem-of identifying and commenting upon tone is a
difficult one. ‘

- Of course, not-all the writers failed to talk about tone. Some-

tised the word.and then pointed out what, they thought an ap.
Propriate deseription-of the tone of the poem. . I

Lines. 1:12:would: seem to suggest in milder, more gentle tones
- thinxthg:ﬁdet~;a§8i1mé‘s:ﬁi§hi1ixie'18,:Th9~simileé and metaphors
C :ixfa‘;ghe‘;qeé”og‘gdfhglg of ‘the poem are ‘harsher—““lathered pack,”

-~ “steam aming. ‘sheep,” Whereas line 1-12 “suggest,” the :tone -of-
N \tbep"emthereafferdim c'j’ 3 g

Finally, there Were twenty'two students who wro ote-of irony or

‘Thie tonsof &1 posn appears to be ons of sarcasin. Iuiy this
~because the poet -uses:-the images, “stares .into. the: a‘ufxi,f"“,‘lg

£ o, the eagles track your sinews cannot.lean “live s Cor

Je ot miole’” (which is nearly blind) -ard “disenibodied s

- Tt-geems to:suggest that even though-the rea] life is rough, the.
wa, the-eagle and'the ‘mole might not be:as easy as it might

" ‘Onie-final ficte: on. the first; question: It was Fewritten twice;

‘once when'I.was unhappy with the results (few seerned to de-
tect the.irony), :a: second time When .someone siggested that in-
asmuch.asithe-entire tone.is ironic; pointing to 2 specific change
6. 18 might be: misleading. ‘This is undoubtedly trie; the
d \éfte"xa511;~i3‘b!1iié>:’incher“?ir‘éi,?.iéf:kﬁ. about the eagle. Yet the

e word.If in life. 18 is sufficiently strong in-its-effect to

tions. poegal attention. Be-that as it may, the changes in quar.

tions: produceq 1o-corresponding' changes in responses,. Those

54

id siot know what

mainder'd qonat tone Was, preferred to write about
Sommething else, or could not identify the tone-of this:poer,
. The second: question éficited generally dérogatory ‘remarks

- Write_ about. the. generally - j¥onic tone throughout, The pe.

-about,, first.of all; aninia s herds.and, secondly, human ‘beings.in

-any sort.of mob .oy -crowd situation. Forthese- stidents—-about
160 'in;<nn’gﬁbei:-'-4the¢fpoem-~ha.d‘:gﬁsinélgsgndﬁm

I
e
x

gle:minded:literal-
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‘ *n‘e?gefé:;» to the hexrd as reeking polluted, flock;..a8 pem'tjinég-
‘ard. fostering-hats, -the lathered -packs, and steaming ‘sheep.
The- poet-had the utmost distaste for the herd,. -

. There were those who saw the: ;il'isﬁiictiop, betweén some |

of the direct adjeétives and epithets and the later “huddled
warmth”; they -saw " this Jatter ‘quality; however, as 3 further
negative attribute 6f the ‘herd.

The heérd-is-characisrized by its wipleasant smell; its corrup-

tion; its. offering. of: comfott to its members, its cowardliness, )
its hate, its’ Bweat, erx:éai‘x-.céﬂ‘clude‘ that the lerd has. its :

atiractioris—a sense of beloriging, & sense of anonymity, con-.
cealment, from the “storms of life” And yet: this comfort.is

. purchased-at the expense ofindépen ence-and integrity.
Only twenty Writérs saw the lives of the eagle and: the mole

: s unsuitable-ways of existing;. they saw the herd existence s a r
) Possible-way of life. = T o

A | - Theiherdis fizst cliaracterized by sich words :as “reeking and

R I polluted” ;bﬁt;"a'sathotﬁiiem; moves on thelfmuirs‘e*ezng@;.éhange;

Although:the herd inay be weak-and sinfu), theré is.a certain
Positive.side in the:images:of huddled warmith.of crowds. and t
flocks folded warm. The poet emphasizes the warmth of close- !
‘nese;and unity.which. overcome the-hegative:characteristios: ‘ !
In.answering the third question; the students expressad an
‘overwhelming: preference: for the eagle, One might. have. pre-
dicted that-the symbolic eagle would have: drawn many resders.
" Into-misreadings; the eagle: is; after all, a ‘bird: of :strong .sym-
bolie: Value.. Yet it is dlso a bird of prey; sorehow, this latter
consideration rarely.¢ame in. The eagle thése readers 8aw is the-
nagnificént American or Roman eagle, symbolic. of power, in<
depenidence, and: resolution, The bird became &.symbol for all
that-iy admirabie inthe human-gpirit, -
- Laotmehow believe that-the life of thie eagle-1s:to be praferred:
to- that ‘cf ‘the mole,, The. words-used to describe’.the- engla’s
- gxistence. (stolc, inviclute, sails abicve the atorm, stares. into
- the #un) are;enhancingvraised -above the -banalities: of every.
£ day life; There'is.:a. looking upward, Possibly- forward. (t
4 ‘wards). God—the.susi, the Source of life and' existense, There

~
. 3 ~ .
R — -
RA

£ is ‘an, air of Jpurity—a senge of ‘oneriess: wirgthf*qneg”élf-sgr’~ !
ok ‘with ‘God; " - a - ' ‘

e Thetewers. students for-whom e ways of life of engle and | -
. -z’x’;@léWei'éaég'ua!zaltémgtiveszﬂtoitheihgrg,.( Sii,chfdid*«ﬁgt»meén;that -
they saw ‘the:negative: aspects of their choice; rather; they saw

o elther Fepresimting mégnificent Ways of life’that -man should

. Striveor. T
. "There:is not:a preferince,

. “Thera:14;fiot ‘ The avithor ‘beging by ‘promotisg
. the abovettall of ‘the engle's. life but 1y the fousth stang
R o hetells uathat. it you can't follow the eagle,. then. you. can

g . I L tllow the: mole, o the Ghderground solitude, anr o

g b
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Fmally, there were the few who :saw the two as equal, but
equal in a negatwe sense. These:students saw both as.symbols-
representing ways of life man should not emulate.

No. I feel neither the existence of the eagle nor-the: mole is.
to be preferred Both ‘livé in isolation from fellow creaturel-
and the poet séems {0 be eensuring this aspect. To sail- ‘sbove
the ‘storm -and -stare into the. sun is not as appealing as it
might at firat-seem. The warmth in a shelter is better. ‘Hold-
ing. intercourse ‘with roots of trees and stones is a beautiful
part of . hfe. but. not. Af it Is to sacrifice. the communion of
God's creatures. thh ‘one another—creatures ot all types:

- - The fourth qaestxon, asking what the real'subject of the poem
-~ is; drew . partlally “ngh " .answers from all writers. ‘Everybody
“ 8aid’that the. poem-‘was. not about the eagle or the.mole; all read- .
© ers saw the. eagle, mole;. and herd as: each. representmg ways of
’ zhfe for man. The dxﬁ?xculty students. had with this question was:
that-of- deﬁmng what-the; poem is about ; most added gome-of the

interpretive matenal they had used in: “other- -answers,. again

:,stressmg the. values of the life of: the eagle or that of the mole
_-or both,

The question .setved to:stimilate further: invuhous comparl-

.86ns batween the. eagle-mo]e ‘way of life and that of the herd.
‘Twenty—two saw: through o the {rony. of the poem, as ‘the fol-
(lowmg illustrates: :

The eagle and. the mole are: aymbolic representaﬁom of" withv
drawal:from life; They Yepresent two aspects.of’ society—-twe
personalities in society—the cagle being ‘the :disinterested, unw
involved, uncommitted: aristocrat, and the: mole being- the. uhe
.spived;. nnenligntened ‘isolated. The eagle is on the . pedeatal‘ ‘
and the mole is under 1t. Symbolically the poet mggestn the
ludicrousness in withdrawal'—the senseleas meanmgleu of

uninvolvement. Ny

The final. questlon prodneed the same kind: of' polarizat:on .

that the third did. About 150!students ‘preferred the life of the

}eagle, while only a few preferred the life of the mole. Those who
'wrote :of the advahtages of the: hves .of the eagle and: the mole

were: adamant.

"’an immication concerns’ tla resent Way of llfe that mu; is
’eading,vthst of .thie herd. It is & 'way of life:that begets hate,.
‘that iorces the.individual to mrrender his individual qualities
for the. good. of ‘thu. docial ‘group, ‘The words “herd,” “flock"

- endé!paek” umply that ‘in- tlnirway of liie*everything s done
together,-in mass, “Thé: only way to-escape this' fate is:to.com:-
mune "with ‘nature, to get ‘away: from- everytlung tainted,

‘ :everythmg- human,: Thns ideais. evidentrin\.the Jlast line, where

. the poet.says: that it is-all: rlght for the reader to hold inter-
course: with, “disembodied:hones,” for presumably theae bones.
‘have ‘bean rid of all: pollutien.
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Agam, as with the preceding amnswers, the. same twenty-two'
“gensed the irony and. mtent inherent in the poem.

1 think the ‘total poem '‘impliés for man. the existence within
- ‘the herd:despite the fact that the herd'is. depicted.as repulsive.
‘The first-three. stanzas invite man. 10 a stoic existenice of which
the poet seems to believe man-is jncapable. He: then. _suggests.
.2n..alterndtive way, the life of the mole, the description of.
which -ends on. @ degrading: riote, Tt seems to me that the. poem
I8 written in an ironic torie which- ‘brings out the. point ‘that.
A€ man. strives to: live apart from. the' group he. iz éither
stiiving: for the impossible ‘or will: have ‘to: be. content: with
what :ig:less: than human. The poet geems to ‘be directing llll=
’thoughts toward those who doxno*faccept humanity a8 it 3%

‘The .answers- quoted /in. the ‘past several pages represent: the

‘performances of. about two hundred students being trained. espe-

cially as: Enghshateachers As:vwas’ md:cated earlier, only twenty-
two students sensed the:inherent irony of the-poem. The-weak-
nesses displayed in: the<papers can.be. considered.in. several ways.

The first: question dlsplayed a.major mablhty to write about
hterary tone students exther faﬂed to wnte about tone at all or

‘are: related to a: fallure to read the poemfclosely and an lnability

to-translate.an. abstractlon ahout a litérary term into -a specific
commentary about a: text i in front of them. Tone is, after -all;

meérely one: of ‘many such terms that we use in the study of"

hterature. In. English in the Seéondary School, Edwin. Satier
mentions ‘more. than twenty terms that secondary school stu-

dents. should. be familiar with as they studv literature.6 Terms

such. a8 meter, rhyme. énd rkuthm as well as-others-on Sauer’s

list:are movre spécific then tone. Yetiif these prospectwe teachers.
are 8o vague and inept about an important :aspect of poetry
such as tone, we can- expect Tittle from the students they will ‘be
teaching; The: ihability’ to- write clearly about. ‘tone, a speciﬁcv

aspect- of ‘this poem,. bodes ill for the teaching performances of
the students who partlclpated ‘

The: fact that most :students: preferred the existence of the

eagle of; in-a. few instances, that of the mole to the life of the.
herd: sugg'ests several’ things. Flrst of all‘ it:again illustrates the
‘lack of "close: attention to the text the. title is, after all, “The
Eagle:and the. Mole,” not “The: Eagle or-the Mole.” Further, the.
text devotes an almost. equal amount of space ‘to-each, growing
:mcreasinglv ironic.as: the; posm progresses, To miss these clues,
.on sucha scale as.-the responses. mdlcate, is-evidence of failure
:to read closely. The: fact that most. prelerred the way of life-of

uer; !ncll-h tln a«ondaw Sehool (Ncw Yorkt Hoit, mnchut -and

¢ Edwin:
‘Wlnlton. 1961). Ip.. 119-180, ' .
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the eagle illustrate ; tocx response to a: symbol Such an
occurrence . suggests that; thhout guxdance, these ‘students: will
frequently misread and' thus “mxsteach” *literature. ‘One: won=-
ders ‘how Wyhe:couldehave made. the 1rony “any more apparent
than she, dld. It the gtiudents. missed': it 1n tlns poem, they will
probably niss it muother ‘poems:as well

I . . The. answers reveal pecuhar personal posltxons., Wlnle Amas
i teur psychoanalysisas notﬂm,sorder, it: r‘uaywbe Lrelevant tofspecu-
A late -on: the ‘elassioom. effécts’ of téachers: .wh 88 students 80
ik strongly endorse the flee>«of the eagle nd 80V hemently /CON=
B H demn ‘that.of the herd OF group. 'l‘h" reader Wlllf arecall ‘.seyeral
nal; 'sides&whlchvchara ;
: ; : ~ She::students - ‘
N ' 6"“t‘1esstandpom€‘ 0 ho‘ ;the students wap- a
o ) ﬂ “proacheditheareadmg' of thetpo’ém °“they‘féi“zéa‘ ekmd of 8 -3
R - -huinting. Théy again; and; again: revealed the students’ ides1re to

‘liberate: themselves from the ordinary Fange of’ Then;. a range
SR gey tsomehow regarded as dirty, somethmg%‘:tw »be held m con-
G SN mpte. s .
¥ | Fundamentally, the respons‘e“ i thi ; ‘ﬁdmittedly hmited ex-
N 1§ ercise reveal' asbasie :lnabilxty to-confior oem ‘dir "W |
W .+ mightargie that'xforty- :,‘ ‘
: l,« { that: teachers pre
- pared th ~

.-O«

1atur k<o growth of
study andf dlscx l

) tlgls study
r an .-dlseipl ne amayuwellj"‘result;
epreser

e evxdence mamfested

o

b::stud, 1y e postry.~In su £
i om”ﬁéﬁts ‘fstudy *of—*high sschool Englxs 3 am

+ - urges ‘the.* support of ‘ouP 'colleges* d

S promotxomof»improved*te hi ‘
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Letrme backtrack: forﬂa mgment~ *It i§ 1y custor-in: studying

poetry thh a. class to pomt: out:that:poetry can.be understood.‘
' a Ltera "11eve1 whlch requlres mas-

«secondx Ieyelﬁof mterpretanon We, must be espe" all
d‘- shdmg Qver:

oot daimian]
sta"d dz’;g e
;;qugjmt‘i’ﬁto the~as é

y ie: i 1s actually \rejectmgﬁthe» -
nd: the mole. He m(h-

adg;;qplsli' wMr. Ducharme for rushmg'headlong
;'ﬂ_zl?oﬁg’ngs mgamng and therebyﬂ settmg' A
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many:direct adaectwes characterizing the ‘herd adversely by a
single. referénce to.“huddled warmth?” ‘which_he finds- favorable:
‘Elinok Wyhe ‘Was-an- anstocrat who dxd not hke the crowd and
she .could’ véry easily have found “huddled warmth” dlsagree-
able Mr. Ducharme, ev1dently does nét. find 1t 80, bt we are
trymg 1o analyze Miss Wyhe s:meaning.

My Ducharme feels ‘that the. strong force ‘of the word if
(hné '13) e ‘,ts spec1a1 attentlon. If may well \merrt attentron,

e

'jermrts demal of the poet’s actual words.

commonplace ;
~Rhyme?- or=to- these hnes‘ froni “Purrtan Sonnet” “I love the
;ioglwg*;austere, Jmmaculate,v Of landscapes drawn:i«; ,pea.rl “ionos

nes;/.:! S isomethmg in: my-blood that -owns/ Bare h’ills”
. Slate - Would. £his;; poet ﬂnd the hfe:
lé .mole “actually ‘a-death?? - .
!'book\of cnt1c1sms, ‘First. prres%ons, wntten* before
: ’ad -achieved. herrfull fame; Llewel]an Jones.gstates,,
4 , Y ‘Nets Tor C’afch the Wmd——notably ‘“The,
".Eagle and*the,;h’ole ~-SheW: that 1ti : ot only richness:that. MlSS'
_Wiylie. ’hatesf but enforcedvgreganousness »safety wrth thelr

- o i@

nevrtablescoro‘lanesro" nnmobrhtv and suffocatlon""

- "Innumerable other~authov1t1es can be cxted 10 support the,-
smgle-nundeduhteralness"‘whxch Mr T)ucharme .8eoTNs:: m hls

A-"\«'

V.*,

B atfadjf'etions

. ’:: < TR e e e Y '.,', ;N*.s:‘:u’A.;ﬁ .\lﬁ6ib ;"‘ .:.‘:’ -gl‘,, ’\iblhl nﬁ' e?{amgle’ fafter
: ’»if;aqbanw Wonm er-first: hiusbat n ~child:ghe livéd: ‘with: Horace
“Wylie:inder: an1 gassumed mame ANy seml-seclusxon& Tt yet d1-

vo.rced th, jrawn from;the u,herd’s” reproach Shescould Jive.
like: ‘the mole asi*»well as;hke sthe eagle, but never hke the sheep.

,«

- i’i, i‘%.,gl:lﬁt ,»mterpreta-
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tion of the poem, so do I question the validity of the procedure
by which he arrived at his conclusions concerning the capa-
bilities of prospective—as well as the active—English teach-
ers. It scems apparent that he started his research with some
rather set opinions about both the poem and English teacheérs;
he did not intend to be .objective. For instance, he rewrote the
first question twice because he “was unhappy about the’ results”;
he hoped that early focusing on. tone would help the students
“Start3 in. the right direction” (whose right. dlrectlon ?) ; he was
less sanguine- (than. Squlre) :about teachers. bemg well-schooled
in modern critical approaches; approxxmately 85% of the tested
students had “wrong answer's” (by whose: crlterla‘?) question 4
dréw. partlally “right” answers from all the students approxl-

metely 18% of the studen.,s sensedl the irony and mtent n-

herent in the poem (biit did they properly substantlate this
“sense” Q)

Althoagh 160 students the vast maJorlty of whom were in a
Masters degiee program, felt “the. poermn has a slngle-mmded
literalness about i it Mi. Ducharme does-not:seem: to: wornider- at
all’ Whether .of not hzs mtevpretatlon mlght be in- doubt

At: several points:hé seems to-be: unconcemed about ‘what the
poet wants to say -and:d véry: amuch: ‘concerned-with what-the stu-

-dent:or: he ‘hinself- deslres to0-say. Wylie does not-need: to- glorlfy

the: eagle: and the: inole i order to show ‘her positive: ‘Tejection: of

thé herd: :She could ‘be attracted to thelr igolation—as Mr. Du-

chariie:- «evidently: is fiot—or .at the Very: least find thelr lives
preferable to that-of the herd The. sensmve artist is generally

aware .of, and: ‘prepared: to-pay, the. price of “apartness” which
his. talent exacts from h1m.

In her novels Elmor Wvlle seeks to reveal ‘the. stoic' in
‘worhan,. and the stoic eagle 18 undoubtedly a‘bird with which she
can: 1dent1fy. Notlnng' in the xpoem, mcldentally, pomts to- it-as a
blrd «of prey. -

Smce she Was: qulte scholarly in her approach to her ‘owWh
work xseekmg exact mformatlon and conﬁrmatlon for detalls to

‘tlfy w1th the mole. -

I.-must: -also: questlon mterpretatlons WhICh find' ‘the mole 'S
env1ronment unattractlve. ‘The:poet obvmusly ﬁnds it »preferable

to -that -of. the therd; “Roots -of. trees” .and: river: ‘'solircés .may,
after all, be: attractwe references if telated to-the roots.of the
tree-of life-or knowledge and ‘the:soiirces- of hfe whlch the iiso-
':latedfscholar seeks:s0; studlously, 1f somewhat narrowly, fo¢ trace

And -since peoplé; in: géneral would hkely prefer the: spot-

'«hghted life-of-the:leader to'the rather: secluded:life of: thé schol-
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arly researcher, I am not surprised that most of the tested stu-
dents—subtly urged to make a preferénce—chose the ea’gle’s ex-
isterice. Wylie does not seem to make a.preference, but since the
average human being seems to prefer light and airy spaces to
dark and. cramped quarters, we ought not to quarrel tog vio-
lently with-a ‘supposition that-the poet herself was partial to the
eagle-—as, mdeed she seemed to be in hvmg' her own life,

f should hke to conclude by-éxpressing some of my-own.opin-
ions-about teachlng hterary analysis., Every English teacher, at
every level:of ‘ediication, should-realize-that literary analysis is
.a:matter-o :;give and-take and- <¢aniot: be-a-one:sided:questioning
and: answering: :based .on:a- neat set-of’ opinions; 1 still find high
school students adding to. my: understandmg and-appreciation-of
hterature. When ‘the time comeés-that. I know :absolutéely what's

‘g‘ht and what’s wrong- about 7 poem I know T wﬂl have ceased
to- understand that: partlcular plece of wrltlng. ‘

The:*
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AGAIN EVASlON OF THE YEXT
Edward Ducharme

Mr: Charles Hoﬂ?man, m lus remarks éntitled “Invasxon of
the’ Text i raises 4 ntimber of pomts that might merit a reply:
The dxifrculty in replymg to:Some-of them is-that he: has unfor-
tunately: :chosen:to- dniclude:a: homlly on: pedagogy while: ostensi-
‘bl reacting: o a. crltrcal -position. The. téemarks on teachlng
:should: be: rephed 4o because ‘they- répresent: 100 -curious -a. mix-
tirs.of Pious: humlhty and alleged: scholairship: ‘However;. 1 wrll
let the observatrons on. teaching’ rest -and: turn to the equally
senous busmess of close readmg' and/teachmg

Let me begm by drrectlv answenng some of the specrﬁc
‘questlons. I do not really know whether oF- not Mr.,Hoifman 18*

fpomt to raise- such *rhetoncal questlons. The real questlon is t0‘

'*What degree are teacherst and 8

sch
‘Practrtroners” R

olars “stnct closé-f’éadlﬁ’g’"

] 4 'y "‘to any srgm,‘ “ant degree. Mr Hoffman 8
z’remarks :_,eveal»that .:he 18

-] . .\( ) *use of the* poet’s other
Work,: 1ncludmgfl;h“e’r fic tﬁfn (b) ’her h‘ fes 'tiil
1 Wwg Ca'ind (d) Carl‘

(C) earl a3, $ G : o
sfhalf personal‘ *half psychfl ”gi ‘al emarks about her.

; ographr
“All very interesting bt hard
techn‘i ques; | Close readm"‘
frontatl between readér

arrl ~~on the con-

R «
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, prim
and- poem, not ‘betwee mn reader and

:merely.to staterth dlﬁ'erence. My contention. is: that iclosé Yead=
ing: as aaskll Jemust: be\part ‘of:the-trafiing and: backgrou‘n'd of
' er-of English;. regardless -of ‘what: crltrcal mode he
espouses. ‘He: must‘«read whatus An: front of him. .

“Let: me \xllustrate speciﬁcally the\ process*},: 1 close readmg by

applymg it:in.a detailed  and spee ¢ific way to/““The Eagle and:the -

,,,,,

- Mr:le;”«somethmg that: perhaps I should have done m the orxgmal
artic e.
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: Edward R. Duohamw 4§ \Dz'rector of the. Master of ‘Avts. Teachmg‘
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, 0t betweéen reader and’ his-own view of life.
1, 48, not A0’ denrgrate ‘other ‘approaches to. :literatire but

. peared i the: “Englwh Voumal” and-“The Enylcsh Record” He ‘has. also»: .
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THE EAGLE AND THE MOLE '

. ; e Avoxd the reekmg hetd : ‘

! " Shun the polluted ﬁock N ;
i Live like that stoie bizd, - : ]
The:eagle of the rock, - . . - ‘ 1

The huddled warmth of crowds
: . Begets and fosters hate;
C . ‘He keeps, above -the clouds,
o _ His. cliff inviolate,

When- flocks: aré foxded warm, - T “
And, herds tc-the :sheltér-run, .

He- sarls above the storm,
He stares mto the sun.

It 1n the eagle’s track .
“Your sinéws' cafntiot leap; E
" Avoid: the latheted pack ~ C
‘Turn from:the steammg -sheep, S

I you would" keep your-soul
:From:spotted:sight 6¥-sound,
Liveé:like:the: velvet mole,
Goeburrow underground

3 S - " -And:there: hold intercourse’ “PERMISSION TO REPRODUCE THIS COPY-
; With roots of trees and ‘stones, |  IGHTED MATERIAL BY MICROFICHE ONLY

HAS BEEN GRANTED BY
With: rivers-at: their- source, d gz Izl A, Zé 2 _4
2D me.

And drsembodxed’?bones.
TO ERIC AND ORGANIZATIONS OPERATING

(Elinor Wy.re, The C’ellected
Poems of Elimoi Wilie (New | G e caTioN. FURTHER REPROGUCTION

,gofﬂ Alfred A Enopt; 1988), | Dnte 1t S st s e

’ ‘ “The Eagle and the Mole” is a symbollc treatment of mai’ s
attltude toward“v :hrs <fellow men; Seemmgly sympathetlc 1o~

lk 3 wards extremes of" hfe whlch foster lsolatxon and seclusron the
' ’poem ultlmately embraces* he llfe of man; among men.

Therea Sdr «the tltle an mltral suggestlon of tlungs opposrte, the
eagle that S0ars: lugh andthemiole.that burrows beneath the:earth:
e The: almostqspontaneous résponse: ia: indeed to:think:of these. two
IR & obJects from the- natural. world.as; opposites. Yet the trtle forces
ST T & *reconslderatlon ‘of: thlsaprocess,l,for the tio nouns. are jomed by
T : the comunctron and,\a srstent grammatlcalf srg'nal for ‘paral-
S ,lelism. *These‘swoi'ds,‘»so oined; mdlcate -that: while the eagle and

BN O the mole. inay be: congidered: as-opposites in the sense ‘Tnentioned,
IR T " g;ere tllms ¢alsoxgomg to:be: somethmg' stated’ orslmplledsthat applles
: bO . "7\,;.\ "*”4

Wylie 8§ method of presentatlon rs on the surface, stralght-

'forward*’ The: ﬁrst second, and third. stanzas deal with the-éagle
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and his position high above the mob or herd. After the transi-
tional first two lines of the fourth stanza, the remainder of the
poem is eoncerned with the mole and ‘his position beneath but
clearly removed from- the. hezd.

The. openirig stanza is a series of three imperstives urging

ihe listaner or reader to:shy-away from any cuntact with large

eroups, masses, or herds; in brief, to live like the eagle, re-

moved and above all thifigs. The herd and flock are described by
two extremely derogatory adjectives: réeking and polluted. The
cagle is.described as:sfoic; a word:suggesting inner strength and
power to endure; furtlier, e is -spoken of as “the eagle of the
rock;” & phirage suggestingstrength.

"The. use of impératives in the first: stanza and in later por-
tions:.of the poem indicates that the poet. is speaking to the
reader of to.people-in general: Thé poet’s urgings are stated so

that onie must. compare the-eagle-and ‘the mole with humanity,
that the attributes ascribed:to- the: two. creatures are to have
some applicability to ‘man, While sich an indication is obvious
from even 4-careless reading of the text, oné. must point it out

4y

and, more importantly; insist-on keeping it.in mind throughout
$he poem; Tt is not:the creatures:that are:béing:described so.much
48 it is the ‘human types they represent. .
At:this-point one should-again consider the title. Because of
the pairing of the two noutis by the word and, it was pointed
out earlier'that, .evén though;opposite in .one.sense; the -two crea-
tureg:were going tobe:paired.in:some way: Since they cannot be
- paired-in torms ‘of ‘activity or appearaiice, a‘logical other point
of cotmparison-might bé the svimbolic iige the poet makes of the
two, The:first stanza has; in the reading given thus far, strongly
- suggested the power and force of the eagle, two atiributes that
might ‘be considered positive. ‘The guestion that now arises is
that of ‘the use the-poet will. make of the mole,.a créature that is,
after-all, & merber of -4 class 6f animals-that burrow under-
ground, ravelyisesking the light: One must conclude that the-poet
is setting an impossible task; holdirig back Somethiing unexpectad;
ornot-usingthé-eagle iri the positive sense thus fay suggested:
. The first stanza contairis. onie clue siipportinig the third alter-
native. The.word stoic need.not be read.as a positive.modifier of
the:-éagle; instead; the:work may- suggest: not courage but with-
drawal, T T e
© -!The :second’:stanza. furthers the-suggestion that:the eagle
imight not be ‘a positive.svmbol. The poet-again speaks of the
herd;. this. time.ini.a slightly less: negative way. The crowd is

PSR A N A

marked: by’ huddled warmth, even though the warmth does beget

<< »e bt
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and foster hate at times. There is, it seems, an obvious implica-
tion of the poet’s statement: something begat the huddled
warmth of the crowds in the first place, perhaps the desire for
compamonshlp or a show of affection. It is clear that stoicism
did not beget it. The- -eagle-himself is described in less potentially
positive térms in ‘the:second stanza the word inviolate suggests
an. almost excessive. punty, a wish not to be bothered or touched
by, contact W1th the: -mob.

The-.opening of the third stanza continues the less harsh
descnptlon of the masses.as the poet speaks of the ﬁocks bemg
rito- the sun » The eagle, perhaps seen earller as a symbol for
human mdmduahsm, is" now seen as a symbol for the non-
human ‘What kind of hiiman,.even- ina, symbolic way,. stares into
the stun? One who will; if he stares long énough,, becoime: blind
like:the: mole. In addltlon, the prev1ously suggested 1mphcat10n
of m'vzolate is furthered it “He sa:ls above the storm,” a state-
ment 1mplymg 4 golution: of a problem by avmdmg it.

I the thives. stanzas- dealmg with: the 3agle; the: bird 1s of-
~fered as a representatlve ofra wav of hfe sultable for those who
of the poem, the poet nnphes that some cannot go the route of
the: eagle, yet: would still:avoid' the pack These are- offered the
way: of the: mole, that of 4. ‘urrowed ex1stence beneath life.. Tlus
death: in life existem.e ‘of - 4h ."mole is further ev1dence of. the
author s iromc mtent She i8; urgmg that ‘man:séek “life” under-
grotind; surrounded ‘by-dead: bones “Further; the tnppmg rhythm
throughout: nges {4e lie to'the. 1mperat1ves of ‘the poem

The: poet’s strategy in- ‘her treatment of the mole is slmllar to

" her treatment ofthe eaglé, She first iises several derogatory ad-

jectlves to describe the amob: lathered steaming. She more

.quickl notes the. negative -way of the mole, however, by phrases

such as “would keep.your soul/From spotted.. sight or sotnd.”
Here, of: course, ig‘the: “mvmlate” of ‘the second stanza.

Finally, the follower of the eagle who- cannot leap into the
eagle’s track is urged to hold intercourse with. roots, river
s;ulr;es, and’ diseinbodied ‘bones, a. smgularly unattractive way
of life.

'The: poem presents two alternatlves, each unattractive as

'Ways: of Tife- for ‘human beings. If neither the ‘way of the eagle.
nor the way of the: mole s appropnate what is the way of life
,proposed by the poet? Is: it the. way of the reeking herd, the.

polluted flock, the. lathered pack and the. steaming sheep" The
solutlonﬁ does not he outside the crowds, at least' not in the ways
of life represented by the eagle and the mole. If the solution
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does not lie outside the crowds, it must lie within. Indeed, this
is the direction the poem suggests. Supporting this conclusion are
the previously noted progression of modifiers describing the
crowds and the near-contempt for keeping one’s soul from spotted
gight or sound. The. alternative to the .avoiding and the hiding
of the eagle and the mole is existence mthm

Thete is another support for this concluslon The masses are,
in this poem, spoken of in terms of generatmg animals: herd,
flock, pack, and shéep. Further, there is the succession of words
suggesting, at a second level of reading, procreation: begets,
fosters, burrow, and intercourse. An -analysis of the last word
cited will'be-used as-an illustration.

Agd the poet is .using the word intercourse in line 21, the
word means dlscourse Yet, placed in the poem with the presence
of -other. words hke Ferds and flocks, begets and fosters, the
word takes on.at the very least the suggestion of sexual inter-
course. One then: Taises: the: question. about what kind of sexual
mterr'ourse——even onh a’ ﬁguratwe level-—one can have W;th roots
of' trees, with: ¥ivers: at. their- sources and diseml bodled bones The
answer: is- that he ¢ai have. the kmd that reflects. ‘hig life: re- 4
moved, distant; dead—the kind:-of existence attribiited to the ?
»eag]e and the mole A consrderatlon of the second level of such
words-as: well ag’ the other: aspects noted above.does reinforce the
. 1dea that the poet is,. by i irony- and understatement saying that i‘
E life can be’ hved only by participating in it, despite its occasional ;
.reekmg' and polluted qualities, perhaps even because of them.

Lone and Wrthdrawn existence may suffice for eagles and moles ;
but not foi man. :
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“THE EAGLE AND THE MOLE":
THE AFFECTIVE FALLACY REVISITED

Edward H. Kelly

I enjoyed Messrs. Hoffman and Ducharme’s confrontation
over “The Eagle and the Mole” by Elinor Wylie (English Rec-
ord, XXI, No. 1, October, 1970). If these opponents will allow a
post-battle analysns, I suggest that Mr. Hoffman loses a close
decision, although he fights quite properly, according to the .
Marquis of Queensberry’s rules of criticism. Mr. Ducharme, a
" slightly unorthodox free-swinger, scores with occasional Iucky
punches, making him uncertain of his own victory at the final
bell. Both contendérs seem to have trained with an eye on the
afféctive fallacy: Mr. Hoffman to duck it at all costs; Mr. Du-
chaime to bujld his entire fight on it. in short, Mr. Ducharme
commits the error of Judgmg the work of art Wholly in terms of
its personal results, but he is able to detect the irony present in
the poem ; Mr. Hoffman makes the mistake of totally discount-
ing personal reactions by elécting “not to spend class time” on
a reader’s individual feelings and misses the irony.

Both commentators are certainly aware of the danger in
critical techniques that rely too heavily on one approach, yet
their propensities to evaluate from what seems to be fixed criti-
cal positions makes both their methods subject to some qualifica-
tion. In analyzing any lit terary -work solely from affect one
usually runs the risk of assuming intent on the author's part;
for example, Mr. Ducharme at times commits this corollary
heresy: “this death-in-life existence of the mole is further evid-
ence of the author’s ironic intent;”” (p. 111, my italics), The for-
mal critic, on the otheér hand, after dutlfully studying a writer’s
corpus along with all that has ‘been written on him, and after
assuming that he knows his author’s intent, can still misinter-
pret, as seems to be the case with Mr. Hoffman, who pays strict
attention to Miss Wylie’s habits.of life and mind but fails to go
beyond what is merely procédurally correét in his own theory of
g - criticism. Hoffman’s “standard and honored” three-step critical

3 attack is admirable only as far as it.is applicable. His first level
of poetic analysis—the literal—might well be -challenged in any
discussion of “The Eagle and the Mole,” for clearly the poem
cannot be taken literally, only symbollcally. And despite Mr,
Hoffman’s -using blog'raphv to correctly assess MISS Wylie’s per-

Edward H. Iselly, Associate Profcuor of English at SUNY-Onoonta,

‘| has publtshed in Explicator, Papérs on Language and: Literature, Wonid
Study; and Satire Newsletter
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sonal reserve, he relies too frequently on critics who exhibit a
similar blographlca] bias in interpreting her poétry. In fact at
one point, in an effort to sibstantiate his preconcelved opinion
of Miss Wylie’s poem, Hoffman uncorks a low blow in choosing
not to quote Lewellyn Jones in his entlrety (p. 105). Jones
actually says, “And other poems in Neéts. to Caich the Wind
[Miss Wylie’s first volume of poems], notably ‘The Eagle and
the Mole’ and ‘Sanctuary —show that itis not only richness
that Mrs. [sic] Wylie hates but enforced ‘giegariousiiess and
safety, with their inevitable corollanes of 1mmob111ty and suf-
focation.” Hoffman neglects to -cite “Sanctuary,”a poem which
has little to do W1th “enforced gregariousness.” Jones means, I
think, that “Sanctuary” is a corollary of “The Eagle and the
Mole,” a View that surely undermines Mr. Hoffman s position.
But because Jones s Syntax- ig not.-clear Hoffman may be for-
given-for’ mlsreadmg him. At<any rate,,accordmg to Jones, Miss
Wilie hates, _among othér thmg's, “richness” (hér poem “Wild
Peaches”), “enforced gregarrousness,” “safety,” “immobility,”
and “suffocatlon.” Had Ducharme elected. to cite (and- read?)
othér of Miss Wyhes poems: he: nught have used “Sanctuary”
nicely. to counter Hoﬂ’man 8: scholarly Jabs

‘ Since the theme of “Sanctuary,” another short -dramstic
_ lync touchmg on excellence«and isolation, is central to the dis-
; cussion, the poem can be briefly considered here.

E
v

“Sanctuary,” like “The Eagle and the Mole,” symbolizes what
seems at first to.be a desirable withdrawal from any huran con-
tact, but the poem ends with the abrupt. reahzatlon that no such
seclusion iz possible, In discussing “Sanctuary,” James. Kreuzer
points out that “literally, Jife cannot bé sustained in an airtight
cell; symbohcally, man cannot isolate himself, cannot. withdraw
from all that is life, cannot live entirely in a dream world—and
remain alive.” 2
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Despite the biographical proofs of Miss Wylie’s craving for
withdrawal from the realities of living, undoubtedly most critics
would agree that the sensitive speaker in “Sanctuary” shudders
and rebels at the placing of the last brick. In other words, al-
though the artistic soul might cry out for beautiful and perfect
isolation, it knows that such denial of human contact can only
result in death. Similarly, although less explicitly, in “The
Eagle and the Mole” the three extreme symbolical choices of-
fered are equally undesirable for artist as well as lesser human
being. As a result, one cannot wholly accept Mr. Ducharme’s
instinctual response that “the poem ultimately embraces the life
of man among men” (p. 109). In “Sanctuary” one feels that the
speaker is trying to convince himself of the need for a solitude
which gives birth to the original, to beauty unfamiliar and
perilous. Naturally, such isolation also gives birth to the oppo-
site, to the perverse. Correspondingly, in “The Eagle and the
Mole” neither staring into the sun nor burrowing underground
nor mingling with the reeking, polluted herd can be considered
happy alternatives. The poem, therefore, only grudgingly “em-
braces” the necesstty of living life among men.

Mr. Hoffman’s willingness to rely on intent but to deny its
consequence, affect, may well be responsible for his missing the
tone of the poem. His unwillingness to rely on feeling knowledge,
a response to that which is commonly known and felt by man-
kind at large, limits his critical views. Without invoking the
authoritarian precautions of a Wimsatt or Beardsley one might
look to the advice of an artist which bears on the critical prob-
lem at hand: “ . . it is well for the world that it sees only
the beauty of the completed work and not its origins nor the
conditions from whence it sprang; since knowledge of the art-
ist’s inspiration might often but confuse and alarm and so pre-
vent the full effect of its excellence.” 8

It should be clear that I do not admonish Mr. Hoffman for
going to sources outside the immediate work under considera-
tion, for a critic must draw on all material relevant to the
proper reading of a poem. But banking wholly on intent misleads
him. On the other hand, in judging Mr. Ducharme’s “affective”
approach, one surmises that in the case of “The Eagle and the
Mole” his emotional response is generally valid. However, the
safest course in criticism of the kind under discussion would
seem to be a happy combination of the two methods, one which

would employ both internal and external criteria in analysis.

NOTES
2 Collected Poems of Elinor Wylie (New York, 1938), ». 14. .
2 Kreuzer discusses “Sanctuary” solely as an example of symbolical meaning in poetry,
Elements of Poetry (New York, 1964), pp. 164-166.
4‘3.'1¢‘¥°m“ Mann, Death in Venice, translated by H. T. Lowe-Porter (New York. 1986),
DPP. . "
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